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Dear participant,
G’day and welcome to this Graduate Certificate arristive Therapy.
We're really pleased that this long awaited coisseow underway!

Participants in other courses we have been invaivdthve been keen to know from
the Dulwich Centre Faculty what was expected ofrttse relation to the course they
were enrolled in. Over time, we have had many catens about this and have
found it helpful to write our ideas down on paperthat they can be referred to
throughout the year. This is the purpose of thisdbaok. It also contains a range of
information about the course and the processegpiadures we have developed.

As we are an independent centre, we have had w®laewour own procedures. This
has been an enjoyable and thoughtful process #sabbcurred over years. It is also
continuing. If you have any suggestions as to haxcauld improve this handbook, or
our structures, we'd love to hear them!

We've been eagerly awaiting the commencement & tidining program. We're
looking forward to learning together!

Warm regards,

Cheryl White
David Denborough

for The Dulwich Centre Faculty
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General information about the faculty and Dulwich Centre
1. The faculty

Dulwich Centre Training Faculty works as a colleetiWe all play our different roles and together we
present this course. The collective consists of:

Co-ordinators: Cheryl White & David Denborough
Teachers: Members from the International TeacheguRy of Dulwich Centre
Liaison: Virginia Leake

It is relevant to note that, if you speak to onenber of the collective about a matter related ® th
course, you can expect that this will be sharet wiher members. We will meet together and discuss
how things are going. Emails sent to us will berstiaThere is a shared confidentiality within the
faculty.

2. The courses we offer

The courses Dulwich Centre offers are skills-basedrses in narrative approaches to therapy and
community work. In this way, they are quite specifBefore people apply for these courses, we
suggest they read about narrative practice to eribat this is what they wish to study.

Key aspects of the course

3. Overall structure

As you are already aware, this international progwall consist of:

six training modules and a certification module

regular structured reading program

regular structured writing program to relate regdiback to one’s practice

on-line e-learning site to remain in contact wiledlty and participants throughout the year
two supervision consultations via phone/Skype

a context to create a written project on an aramefs work (3000-5000 words)

The structures of the course are designed to craagenerative and supportive context for the
exploration of participants’ own ideas and workagbiges. The course is divided into six separate
modules. Between modules, participants will alsarb®lved with course reading, and completing
various assignments, presentations of work andemripapers. Participants stay in touch with faculty
members through the on-line learning site.

The course will be practice-based with an emphalsised on participants writing up and presenting
their own work. By the completion of the course weuld hope that participants would be able to
confidently present at conferences and preparerpajoe publication in international journals.
Successfutompletion of the course will result in the awardiof a Graduate Certificate in Narrative
Therapy.

4. Reading

Much of the momentum of the course is created gulee reading and reflection. The reading list is a
key source of the ideas that the course aims teegori-or this reason, it is important that partécits
keep up with the reading. We realise that the repdlst is considerable so we have divided it into
‘primary reading’ and ‘secondary reading’. Ideadll} participants would read both ‘primary’ and
‘secondary’ reading. We strongly recommend thisweleer, as a requirement for the course,
participants need only read the ‘primary readitng’'dach week.




5. Written reflections on the reading

Each participant is expected to submit a brief pgppproximately 500 words) on each collection of
reading. It will be possible to upload these diset the online learning site. The aim of thesersh
papers is to relate the reading back to practiog ,can be orientated around the following questions

e What did the writings offer?

e \Were there any aspects of the writings that regohatth your own experiences or learnings in
different aspects of your practice? If so, in wivay?

How could you put the ideas in the readings intcpce?
What differences could the ideas make to your maet
What questions and/or dilemmas did they raise?

In what areas did they spark your curiosity?

We have found that this process greatly contribtdefe learning experience and assists particsgpant
in making links between the reading and their owacfice. This process also enables us as a faculty
to stay in touch with people’s thoughts and explore.

Here are some helpful hints from graduates fronptiaetitioners in earlier courses in relation testh
reflections:

We found it very helpful to develop a regular roatifor these reflections. It was then about
prioritising this rhythm so that the writing got . Some of us always did our reflections on Sunday
morning after breakfast, others after dinner on atjgular evening of the week. One of us always
took the readings to the local coffee shop on Symdarning and read them while her partner read
the newspapers! We all found it helpful to developutine and to stick to it. If you do get behind,
we’'d recommend that you take some time off workcateh them all up!

These reflections do not have to be ‘academic’, dmthey have to be the best piece of writing you
could possibly do. It's much more important to e tegular reading and complete the writing. This
is a particular form of writing which involves affdirent rhythm. Here are the steps we found helpful
(1) do the reading (2) take notes (3) wait a couplelays (4) then sit in front of the computer and
write for about thirty minutes (5) a couple ofyddater then go back to these writings to edit and
finish the writing, again for about thirty minute®f course, you will develop your own rhythm and
process.

We also found it helpful to organise a ‘buddy’,mesific audience/witness, for whom you will do the
writing. The pieces can even be written in letnf to this person if that is helpful. We found it
helpful to ‘write from the point of passion’, stdrom whatever aspects of the reading meant th¢ mos
to you and then just write. The piece may end upggm a completely different direction and this is
okay. Importantly, you have to trust the peopledieg it — that they’ll respect your writing and e
and that if they think you need feedback they théh give this to you. These reflections are not
assessed or graded, they are a way to stay in tauktheach other and to relate the readings to your
own life and practice.

6. Forum on the readings

We also use the reading and reflections as a kgyofvanaintaining a sense of connectedness between
participants. This is because each participant nates one reading about which they would be happy
to write a longer reflection (1,000 words) and tiparsts this on the General Course Forum in the on-
line learning site. Everyone will then be ablegad how another participant engaged with the ideas
the particular reading. We have found this procassks really well in maintaining a sense of
connectedness even when people are reading aridgamitdifferent countries!

This 1,000 word reflection will explore the sameesgtions listed above but in greater detail. These
papers shouldhlso be uploaded to the e-learning site as you do with 500 word reflections.
Participants will choose which reading they wishvide their 1,000 word piece about.




7. Written assignment

We have found over previous years that asking @patnts to take on a major project, to hand in a
written piece of work about this project (3000-8)00ords), and supporting them in the process of
writing this, has been a very constructive exercieepast years, these written presentations have
varied over a wide range of topics and we are ¢pgou coming up with your own ideas about this.
We encourage everyone to choose a project/toptcties have lots of energy for and would like to
develop further thinking/skills around. We know tthraany of you have already put considerable
thought into this.

The aim for the written project is that it be ofjaality that can be submitted to a professionairjal)

but it's important to note that there is a greatdiity of writing styles for different journals. &\tlon’t
want the experience to be intimidating, but onalieer hand we do wish to stretch participants. We
have heard in the past that many people needd bhallenge to take the next step in their careers
which may be to publish their work.

Here are some more helpful hints about the writtenject from people who participated in our
interstate courseWe found it made a big difference if you could findcal audience to witness and
encourage the project. Often it worked best forseh@eople who could base the project in their
workplace because then their colleagues could aaraaudience. The other things we’'d recommend
include: keeping the topic of the project simpleind something you have passion for, running your
ideas by faculty members, and thinking about ityalar (decide on something early!). We’d also
recommend taking up the opportunity to have facukynbers read your drafts.

8. Oral presentation

Time has been set aside in the final certificatmdule for each participant to make a presentatfon
their work. It is understood that many people widnt to speak on the same topic that they expiore i
their written assignment (see above), although walavwelcome it if people wanted to speak on a
separate topic. Closer to the time of the certiftcemodule we will provide more information about
the length of time available for these oral preseons.

The aim for the oral presentation is for it to Heaoquality that could be given at a professional
conference. As with published work, there is aagrdiversity of presenting styles at different
conferences! Again, we don't want the experiencédantimidating, but on the other hand we do
wish to stretch participants. We have also heaad ith the past many people have needed a bit of
challenge to take the next step in their careenig;iwmay be to present their work.

Here are some further hints from past graduatesWhen it comes to actually giving the oral
presentation, we have some hints about this tomst Fhings first, practise! Do rehearsals of the
presentation in front of friends, colleagues, otlparticipants or family. We found this made a big
difference to the quality of the presentation afgbdo our confidence. It's also really good to bav
someone to introduce you and your presentationh¥ldecourse participants do this for one another.
The introduction is really about introducing the nkdanot the person), it's a part of the process of
setting a context for the presentation. We als@iaged for other course participants to make short
reflections at the end of the presentations. Thas imstead of just having applause or questiond, an
this worked really well.

At the end of this handbook we’'ve included moreoindation about the structure of the oral
presentations. We've also included more detailestrijgtions of the competencies that need to be
demonstrated in the oral and written assignmemtd, l'ow we will offer you feedback in these
assignments (see pages 10-11).

9. Supervision consultations

Twice during the course, participants will have eswsion consultations over the phone/Skype about
the ways in which they are engaging with narragpractices. These consultations work best if
participants can first send in a one-page outlihevibat they would like to speak about in this
consultation and why.




10. Timelines

We have put a lot of thought into the timelines tiuis course — the dates when participants will be
required to send in reflections, tapes, and theal fwritten project. We try to balance flexibjitor
participants, with the need to maintain connectietween participants and to retain the integrity of
the course. We have also taken seriously the fedlva have regularly received from participants of
previous courses that having firm timelines actyualsisted them in prioritising their study when
otherwise other demands in their life may have nakeer. We have particularly received this
feedback from women participants who have manylfaresponsibilities. We have heard that having
firm timelines actually enables them to prioritibeir study and learning and to ensure that there i
space in their lives to follow through on the cauwgork that they have committed themselves to. With
all of this in mind we have developed the followstgucture:

Written reflections: These are due on the dates listed on the reading hese dates are not flexible
because it is a key component of the course thdicipants complete the reading and then the
reflections at the same time as one another. Adaimgul above, it is the regular reading and
reflections that maintain connectedness betwedrcipants and faculty when in different countris.
you don’t send your reflection in on time you wildt receive feedback on it, and this is real walte!
you are concerned that you might not able to kgepvith these timelines, we strongly recommend
you get one or two weeks ahead so that there ig $atitude if something unexpected then comes up
(for instance the flu, the computer crashing, ueekgd events in your family, sudden demands at
work!). If you do slip behind, it's best to skipveeek and then continue to hand in the rest of the
reflections at the proper date. This way you wélt teedback on all but one of your reflections!efiégh
are 10 reflections, but you will still complete theurse if you only hand in 9 of these. So there is
scope to miss one reflection at some time duriegyfar! If you do hand in reflections late it may b
necessary to pay a late fee in order to receivabimek on these.

Written and oral presentations: We have developed a staggered timeline for th&emriand oral
presentations. Rather than simply expecting pagitis to submit their project and then this be
assessed in some way, we have developed a moaba@tive process:

The first step is this process involves participapbsting a draft of your project on the on-line
learning site by ........ so that you can dischi&swith David Denborough during Module 6.

The final due date for the written projects is...... Your project needs to be uploaded by tlaied
Because this is prior to the certification moditieyill enable us to give feedback to anyone who/ma
not have fulfilled all the required competencies, that they can make adjustments to their oral
presentation, or make additions to their writtenjget before the certification module. Participants
will receive feedback on their projects during teetification module.

Extensions:If there are extenuating circumstances as to Whsyriot possible for you to complete the
assignment by the due date, it is possible to applyriting for an extension until the ........ f.this
extension of time is required, however, we canneatrgntee that faculty members will be able to offer
feedback on your project. It will be possible, heewle for participants to pay an additional
consultant’'s fee and we will approach one of therse's external consultants to read and give
feedback on your project.

As you can see, we have given considerable thaogthiis issue of timelines! As this is a course in
which participants come from different parts of therld, we really hope that we will all be able to
move through the training program at a similar pag¢his will enable a great sense of connectedness
and generativity. Of course, if extenuating circtanses arise, we will seek to respond in a kind and
thoughtful way!




Timeline summary

1t year.
Attendance of 3 training modules (3 x 3 days)
2" year
Attendance of 3 training modules (3 x 3 days)

10 Written reflections (500 words) sent to Dulwich Centre every 15
-30 days

Presentation of final written project (1 day)

NB. Please keep copies of all writings

Please keep a copy of all pieces of writing that gend in as part of this course. We will certainly
take great care with everything that you send g, e will send you detailed feedback, but we will
not be returning your papers. It is also wise tegkeopies of everything just in case something does
not make it through email or the post, or somethmgnisplaced. Thanks! When the course is
completed all copies of participants’ reflectionsdgprojects will be destroyed, unless alternative
arrangements have been explicitly made. Particagiections and written projects will not be dse
by Faculty members for any purpose other than vidatequired for successfully teaching this
international program, unless explicit permissias lbeen asked for and granted by the relevant
participant.




Formal bits and pieces

11. What enables successful completion of the course?

The following criteria are what need to be dematstt in order to successfully complete this course:

o Attendance of at least 6 modules

Full payment of course fees.

Successful and on-time completion of readingséotibtns and consultations.

Successful demonstration of key competencies al ral and written presentation.

Completion of a feedback form to offer us rigoréesdback on your experience of the training

program (this will be given out and returned duttihg final teaching block).

o Throughout the course, it is also necessary taukteng narrative ideas into practice in your
local context for at least five hours per week.

If a participant is falling behind in relation tormpleting assessment tasks and course requireneents,
is struggling to demonstrate key competenciesrial foral and written presentation, a discussioh wil
take place and a plan will be drawn up to try tsuea that they complete the course. Considerable
effort will be made to assist students in succélgstompleting the assessment tasks!

12. Feedback from participants to the faculty

In order to ensure that the courses run at Duliehtre are fulfilling participants’ expectationsisi
imperative that the faculty consistently seeks r@oeives feedback. This will occur in a range of
different ways:

o Adam Harvatis will seek participant feedback atetinthroughout the year, both orally and in
written form.

o Feedback about any aspect of the course can alsenbéo us c/o
dulwich@dulwichcentre.com.au at any time.

o On particular issues, such as gender, race, sgxaali class, the faculty has engaged a number
of consultants and we regularly check in with treemd run questions by them. If students
would like to have more information about this gledeel free to ask.

o The faculty has also formed a small focus groupxe$tudents that we stay in touch with to
review processes and structures of the courseathatinning.

13. Feedback from faculty to participants

The faculty will provide feedback to participantsoat their progress in the course in a range ofsyay

including:

o Written feedback will be offered on regular occasithroughout the year on participants’
written reflections.

o Written feedback will be given on participants’ tign presentations.

o Oral feedback will be given on participants’ ore¢gentations.

We have developed some quite specific ways in wihieh will respond to your oral and written
presentations. More information about this proéedscluded at the end of this handbook.

14. If you have a complaint... our resolution process

Dulwich Centre will ensure that participants haveess to a fair and equitable process for dealing
with grievances. If a participant has concerns aboy aspect of the program (including assessment
results, the feedback they have received, or aaige about any other matter), we would like tarhea
about this and will do all we can to respond. Weehaearly set out here a formal resolution process

If a participant has a concern regarding the tnginprogram, they are encouraged to raise their
concerns with the faculty member involved in thistfinstance.




If this initial conversation does not resolve thsue, or for whatever reason it is not possibleptak
directly to the faculty member involved, the nexepsis to speak or write to us via email:
dulwich@dulwichcentre.com.au.

If the ensuing correspondence does not resolvasthee, the participant is then invited to lodge a
written appeal to the Dulwich Centre Faculty.

A ‘resolution team’ (Course Liaison, Course Co-aedors and two other Faculty Members) will then
meet, gather relevant information in relation te tirievance appeal, and suggest a process to follow
to try to resolve the matter. This may include &pwawith relevant individuals and convening an
independent assessment panel if necessary. Oryiimaalve developing an alternative process that
both the participant and the faculty are satisfigith. After undergoing this process, the facultyl wi
then provide a written response to the person vescsahcomplaint or grievance.

In the event that these internal processes do esmtive the issue, the faculty will approach Gene
Combs who acts as external consultants to theingazourses. Gene will then liaise with the parties
concerned and attempt to resolve the grievance.

Summary of possible ways to try to have your concaror grievance addressed:

e Speak directly with relevant teacher.
e Speak with the course contact person, Virginia keeak
e Lodge a written appeal or grievance to the Dulvwiamntre Faculty.

Please note, we really want to ensure that, if aeywas a grievance, it gets sorted out and resdlved
there are other ways that will assist in this pssceve will be very open to considering them.

15. Dulwich Centre Faculty email address

To contact any Dulwich Centre faculty member pdease the address:
dulwich@dulwichcentre.com.au

16. Dulwich Centre’s e-learning site

Throughout the year we will be using the Dulwichn@e e-learning site as the hub for this training
program, so it will be good to find your way aroutids as soon as possible. Please refer to the
instructions in the separate document: ‘Instrucifor Dulwich Centre’s Moodle e-learning site’. The
e-learning site can be foundvatvw.dulwichcentre.com.au/moodle




More on end of year projects

17. Competencies that need to be demonstrated in the end of year projects:

These guidelines are meant to assist people starack with the ideas they are developing for their
projects. They are not meant to be restrictive, dv@r, and we're more than happy to speak with
people individually about the ideas they have anfihd ways that the projects people are interested

fit congruently with what we in the faculty requifEhe main theme that needs to be addressed in the
project is that ofdouble-story development - including the rich acklowledgement of the effects of

the problem AND a rich description of alternative/preferred stories’.

One of the key concepts of narrative practice iwesl‘double-story development’ — ways in which
individuals, groups, communities can develop wéyarticulating the effects of problems/obstacles in
their livesas well asbeing able to articulate their responses, spestidlls and knowledges, and
alternative story-lines associated with these. Qfteis important that this double-story develompine
occurs simultaneously and continually.

Within your project, it will be necessary to demwate how you have made such double-story
development possible in your work with individuaispups and/or wider communities.

It may be important to articulate how space wastek to externalise ‘the problem’ and name the
dominant story, to trace its effects, etc, and hdentifying unique outcomes or engaging with the
absent but implicit led to the first traces of #eraative story.

A significant emphasis of this project is in refatito how you have gone about generating rich
description of the alternative/second story andrtyedemonstrating the relevant practice skillseféh
are, of course, very many ways of generating riescdption, as well as a vast array of circumstance
and contexts to which your project might relate.yas are planning and working on your project, we
recommend you keep coming back to the question: |1Amiting about work that involves double-
story development and the rich description of ak&we/preferred stories?’

As mentioned earlier, it is up to participants viegtto give their oral presentation on the saméetop

as their written presentation. What is importanthat between the two forms of presentation the

following content is included. In order to sucdallg complete the course, any five of the followin

need to be demonstrated in your oral / written gmesgtions:

o the use of the individual and/or collective extdismag conversations (must include second story
development)

o the use of re-authoring conversations (tracingstiwal, relational, cultural histories of skillscan
knowledges)

o the use of re-membering conversations

ways of linking people's lives around shared prefbthemes (may include the use of outsider

witnesses / definitional ceremony structures)

the use of letters, documents, certificates, etc,

the use of archiving solution knowledges and slgattiese knowledges between people

examples of enabling contribution

re-invigoration of folk culture as response to trau(creating song, dance, theatre, ritual, etc from

the material of the ways in which people are redpanto hardship)

. the use of collective narrative methodologies -eTotLife, Team of Life, collective timeline,
checklists of social and psychological resistance

o any other ways of enabling double-story developraextthe rich description of the
alternative/preferred stories of people’s lives

A further necessary competency involves:

¢ Demonstrate an awareness of the operations of paweeprivilege in your relationships with
those with whom you work (‘clients’).

¢ Demonstrate practices of accountability to resporttiese operations of power and privilege.

e An awareness of considerations of individualismis@entrism

10




Each participant in the Graduate Certificate Pnogrsa working in a unique context. Many of you will
also be endeavouring to find ways of ‘translatitigg ideas taught in the course into your own laggua
and cultural context. We hope that the process edfeldping your course project will encourage
participants to generate their own unique formsafative practice, which is responsive to theurslt
language and local context. Our aim is that pespbebjects will contribute to a diversity of naivat
practices.

Please take some time (words) within the project wescribe your process of
adapting/changing/developing the ideas and practiaeght within the course in order for you to be
constructing your own forms of narrative practicg/our own context.

There are many ways in which these competenciesbeademonstrated within the written and oral
presentations, and we really encourage creativeéoappes. We do, however, need to see real-life
demonstrations of the practices (i.e. it's not appate to make up examples of interviews, or wnew
yourself, etc). There is no prescription as toestydf writing or presenting. What is important &eg in
mind though is the clear demonstration of the jpractkills outlined above. These skills can of ceube
demonstrated in a wide range of contexts!

If participants’ written assignments do not refleect adequate demonstration of the skills mentioned
above, then participants will be invited to do soimeher work to ensure where possible that they ca
successfully complete the course.

In summary, your project (between written and prakentations) will need to demonstrate:

double story development

the rich acknowledgement of the effects of the [@wb

the rich description of preferred storylines

the use of any five of the themes outlined on tlexipus page

an awareness of the operations of power and pyivile your relationships with those with whom
you work (‘clients’).

practices of accountability to respond to theseatpmms of power and privilege.

e an awareness of considerations of individualismésoentrism

e a consideration of how you are adapting/changingld@ing the ideas and practices taught within
the course in order for you to be constructing yown forms of narrative practice relevant to your
own context.

We are very much looking forward to seeing peopbea presentations and written projects!

18. Oral Presentations

The oral presentations are an opportunity to:
e practise presenting your work in front of a supperaudience,
e demonstrate the competencies required for compléti& course,
¢ and to receive thorough and rigorous feedback om york.

These presentations will take place during theifation module. More information about these
presentations will be provided closer to the time.

11




Dulwich Centre Graduate Certificate ion Narrativa&rapy
2009-2011

Reading list

G’day and welcome to the course reading list! Weeehaut a lot of thought into this. We have triectteate

a flexible reading list, so that those who haveady read widely can stretch their thinking, anaséhfor
whom much of this reading will be new will also bble to thoroughly enjoy the process. We have also
decided to make this reading list primarily praetitased and the 10 topics we have chosen relatigito
narrative practice. There are a number of diffeespects to this reading list:

1) Background reading:

= ‘What is narrative therapy? An easy-to-read intidaun’ by Alice Morgan. Adelaide: Dulwich Centre
Publications.

If you have not already done so, we recommend gau this book as background reading for the trginin
program.

2) Required reading

Under each topic there are the required readingsk@gd with a é’). Even if you have already read a
particular article, we have found that it is a elifint experience to read an article as part oliesepto write
a reflection upon it that relates it back to youmowork, and then to read other participants’ wgs on the
topic at the same time. Participants will be wgtiheir regular reflections on the required readorgeach
of the 20 topics. Participants will select whichtbése topics they would like to write their 1,080rd
reflection upon. For this week it is expected tpatticipants will read both the required and seeond
reading and then write a 1,000 word response thiatbe circulated to all participants via the Gealer
Course Forum.

3) Secondary reading

For some weeks there are secondary, optional igadmarked with a dash ‘-’). These are designed for
those who wish to further stretch their thinkingr those who may work in the particular area tkathie
focus for that week, and for the particular peratio is writing the 1,000 word reflection for thatek.

4) Related reading realms (see page 18)

Finally, we have also included a section entitleldted reading realms. Here we have listed the sahe
recommended books by authors whose writings haga b#luential in post structuralist inquiry in ange
of related fields. If you have the opportunity, steongly recommend that over time participants gegaith
these texts.

If you have a particular topic that you would lilkkeresearch and read about, please contact Cherigé\bf
David Denborough and they will try to assist youéd3e note that during the year, as new articles ar
published, we will also recommend these to you all.

Reflections:

Please upload your reflections to the Dulwich Gerdrlearning site. Please also post the 1,000 word
reflection to the General Course Forum on the gilag site. Thanks! It is a requirement of thertirsy
program that you complete 9 out of the 10 readihgsughout the year.

Access to readings

We will ensure that all participants have accesthéovast majority of reading for the course via web
site. For copyright reasons, we can only provigalirgs in this way from books and journals thatehbeen
published by Dulwich Centre Publications. It is egfed that participants will also have access tp3dviat
Narrative Practice by Michael White (W.W. Norton).

12




Topics
That are usually covered

1. Externalising conversations & de-centered jpract

2. Re-membering practices

3. Re-authoring conversations - tracinges, skills and knowledge across time
4, Documentation of alternative stories/ knowlexige

5. Considering the absent but implicit & addreggersonal failure

6. Definitional ceremonies & enabling contribution

7. Responding to trauma/abuse

8. Working with couples

9. Working with children

10 Drugs and alcohol

10B  Mental health

10C  Working with those who use violence

10D  Thinking behind practice —post-structuralismifure and individualism
Other recommended narative therapy texts Page 17
Related wider reading realms Page 18
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Externalising conversations & de-centered prace

‘Externalising conversations’

by Michael WhiteChap 1 Maps of Narrative Practice

‘The Ethic of Collaboration and De-centered pietby Michael White

Part Il of Narratives of therapists’ Lives

‘Externalising - Commonly asked questions’

co-ordinated by Shona Russell & Maggie Calgrrative Therapy: Responding to your questions
‘Conversations with AIDS and CARE.’ By Yvon&éiep and the CARE CounselloBulwich Centre
Journal1996 # 3

Re-membering practices
‘Re-membering conversations’ by Michael Whithap 3 Maps of Narrative Practice
‘Re-membering: responding to commonly asked questio
co-ordinated by Shona Russell & Maggie Caigrrative Therapy: Responding to your questions
‘A conversation about AIDS and dying’ with Michaahite & David EpstorExperience,
Contradiction, Narrative & Imagination
Remembrance: Women and grief proj@glwich Centre. International Journal of Narratiiégnerapy
and Community Work#4 2008

Re-authoring conversations — tracing valuesk#ls and knowledge across time

Re-Authoring conversations

by Michael WhiteChap 2 Maps of Narrative Practice

‘Collective narrative timelines and maps of histdoy David Denborough Chapter 7 Collective
narrative practice

‘Commonly asked questions about re-authoring caat@ms’

compiled by Shona Russell and Maggie Calgrrative Therapy: Responding to your questions

Documentation of alternative stories/ knowledges

‘Consulting your consultants: The documentatioratiernative knowledges’ by David Epston and
Michael WhiteExperience, Contradiction, Narrative & Imagination

Chapter Xollective Narrative PracticéCollective documents as a response to colledtaema’

by David Denborough

‘Therapeutic documents revisited’ by Michael Witleap 8 Re-authoring Lives

‘Rescuing the said from the saying of it’ ing documentation in narrative therapy

David Newmarinternational Journal of Narrative Therapy and Quuomity Work#3 2008

Considering the absent but implicit & addressg personal failure

Re-engaging with history: the absent but implicit

by Michael White (2000)Reflections on narrative practice.

‘Addressing personal failure’

by Michael White. Chap 5 iNarrative Practice & Exotic Lives.

Turning the spotlight back on the normalisgaze

Jane Huttoimternational Journal of Narrative Therapy and Coomity Work #1 2008

Definitional ceremonies & enabling contributon
‘Definitional Ceremonies’ by Michael White
Chapter 4Maps of Narrative Practice
Chapter Xollective Narrative PracticeéEnabling contribution: Exchanging messages am/ening
definitional ceremonies’ by David Denborough
Outsider-witness practices: some answers to comynasiled questions’
compiled by Shona Russell and Maggie CaYayrative Therapy: Responding to your questions
Reflections across time and space: Usingevecordings to facilitate ‘long-distance’ defioitial
ceremonies’ by Ross Hernandeiernational Journal of Narrative Therapy and Coomity Work #3
2008
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7.

Responding to trauma/abuse

‘Working with people who are suffering the consempes of multiple trauma: A narrative perspective’
by Michael White Chapter Brauma: Narrative responses to traumatic exper@g&nc

Chapter On&ollective Narrative PracticEResponding to trauma, responding to social issbhg®avid
Denborough

‘Discovering children’s responses to trauma: aoasp-based narrative practiéeigel Yuen
International Journal of Narrative Therapy and Coommity Work #4 2007

‘Naming abuse and breaking from its effects’

an interview with Michael White (199%e-Authoring Lives: essays and interviews.

‘A story of survival’

by Cecily In‘Taking the hassle..Dulwich Centre Journal998 Nos. 2&3

‘The journey of a lifetime: Groupwork with yog women who have experienced sexual abuse’

by Lisa McPhie and Chris Chaffey.

8. Working with Couples

‘Placing couple work in context’

by Jill Freedman and Gene Combs (20Q3jrative therapy with couples...and a whole lot etor

A collection of papers, essays and exerciBedwich Centre Publications: Adelaide

‘Narrative couple therapy’

by Jill Freedman and Gene Combs (2003jrative therapy with couples...and a whole lot etor

A collection of papers, essays and exerciBesgwich Centre Publications: Adelaide

‘Narrative practice, couple therapy and confligsdilution’ by Michael White Chap 1 Marrative
Practice and Exotic Lives: Resurrecting diversityeveryday life.

Conversations with divorced parents: Disarmingdbeflict and developing skills of collaboration by
Anne Kathrine Logénternational Journal of Narrative Therapy and Coomity Work #1 2007

9. Working with Children

‘The Goodbye Feelings: Working with children livingtwo homes — one with mum and one with dad’
by Carolyn Markeynternational Journal of Narrative Therapy and Coomity Work #2 2005

‘Children, children’s culture, and therapy’ by Madi White (2000) Chapter 1 in

Reflections on narrative practicBulwich Centre Publications. Adelaide

‘Children, trauma and subordinate storyline develdept’ by Michael WhiteChap 7 Trauma: Narrative
responses to traumatic experience

Chapter 4Collective Narrative Practicé The Tree of Life: Responding to vulnerable chelal

by Ncazelo Ncube & David Denborough

10A. Drugs and alcohol

‘Challenging the culture of consumption: Rites abpage and communities of acknowledgement’ by
Michael WhiteReflections on Narrative Practice
‘Conversations with persons dealing with problermsutostance use’
by Wendy West

Deconstructing addiction and reclaiming joy
By The Deconstructing Addiction Leaglrgernational Journal of Narrative Therapy and Coonmity
Work2006 No. 4

‘Overcoming Craving: the use of narrative practicelsreaking drug habits’ by Har Man-Kwong
International Journal of Narrative Therapy and Commity Work2004 No. 1
‘Consultations with young men migrating from alcbhoegime’
by Lorraine Smith and John Winsladzulwich Centre Newsletter997. Nos. 2 & 3
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10B. Mental health

‘Psychotic Experience and Discourse’
an interview with Michael Whit€hap 5 Re-Authoring lives
Part One: Mental Health. International Journal afrisdtive Therapy and Community Work. 2003 No. 3.
Includes the work of the Hearing Voices and therepf a mental health community gathering.
Network pp. 3-49
Growing up with parents with mental health diffite$ Ruth Pluznick and Natasha Kis-sines
International Journal of Narrative Therapy and Coomity Work #4 2008
When your child is diagnosed with schizophrenia: gkills and knowledge of parents Amanda Worrall
International Journal of Narrative Therapy and Coomity Work #4 2008
‘A different story: Narrative group therapy in ayphiatric day centre’ by Ron Nasimternational
Journal of Narrative Therapy and Community Watk 2007

10C. Working with those who use violence

‘Responding to men’s violence’

by Nancy Gray Chapter 12onversations about gender, culture, violence @atative practice

Step by Step: developing respectful and effectiagsnof working with young men to reduce violence
by David Denborougbulwich Centre Newslettek995 Nos. 2&3

‘A conversation about accountability’

by Michael White (1995) Chapter 6 Re-Authoring Lives: interview and essays

‘Working with young men: Taking a stand agaisexual abuse and sexual harassment’

by Ginny Slattery.

10D. Thinking behind practice — considering post-sticturalism, culture and individualism

‘Post-structuralism and therapy — what'’s it all aty@ompiled by Leonie Thomas. In Russell & Carey
Narrative Therapy: Responding to your questions.

Chapter Lollective Narrative PracticéBroadening the horizon: Looking beyond
individualism/collectivism’ by David Denborough

‘Folk psychology and narrative practice’ Chapten 6larrative Practice and Exotic Lives

by Michael White

‘Stories from Sri Lanka — responding to thentami’ by Shanti Arulampalam et al. ChapteT&uma:
Narrative responses to traumatic experience
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Other recommended narrative practice texts:

David Epston, 2008®own under and up over: Travels in narrative ther&ulited by Barry
Bowen. UK: AFT Publishing

Jill Freedman & Gene Combs 1996:
Narrative therapy: the social construction of pmeéal identities New York. W.W.
Norton.

Jenny Freeman, David Epston & Dean Lobovits 1997:
Playful Approaches to Serious Problems: Narrativerapy with children and their
families.New York W.W.Norton

Lorraine Hedtke & John Winslade 2004:
Re-membering Lives: Conversations with the Dyirdjthe BereavedNew York:
Baywood Publishing Company

Stephen Madigan and lan Law, (eds) 1998:
Praxis: Situating discourse, feminism & politicsnarrative therapied/ancouver:
Yaletown Family Therapy.

Madsen, B. 2007:
Collaborative Therapy with Multi-stressed Familid&w York: Guildford

Maisel, R. Epston, D. & Borden, A. 20(Biting the hand that starves you:
Inspiringresistance to anorexia/bulimilew York: W.W. Norton

McLean, C., Carey M. & White C. (eds) 1996:
Men’s Ways of Beindoulder: Westview Press

Gerald Monk, John Winslade, Kathie Crocket, & Dakjuston (eds.) 1997:
Narrative therapy in practice: The archaeology opk San Francisco: Jossey Bass.

Martin Payne, 2000:
Narrative Therapy: An introduction for counsellotsandon: Sage

Craig Smith and David Nylund (ed£997:
Narrative Therapies with Chidlren and adolescengsv\Y ork. The Guilford Press

Elmarie Kotze (ed) 2000:
A chorus of voices: Weaving life’s narratives ierdpy and training Pretoria :
Ethics Alive

John Winslade and Gerald Monk, 2001:
Narrative Mediation: A New Approach to Conflict Region. San Francisco: Jossey
Bass

Jeff Zimmerman & Vicki Dickerson 1996:
If Problems Talked: Narrative Therapy in Actidtew York: The Guilford Press.

Brown, C & Augsuta-Scott, T. (eds) 2007:

Narrative Therapy: Making meaning, making liview York: Sage Publications
DVD
Ncazelo Ncube & David Denborough 2007:

Tree of Life: An approach to working with vulneralghildren Adelaide: Dulwich
Centre Publications.

17




Related reading realms:

Narrative practice can be located within a decadigsradition of post structuralist inquiry acrassange of
different disciplines. We strongly recommend thegrothe year of this course and beyond you reaelwid
in relation to the following subject areas...

Post structuralist inquiry in anthropology:
Barbara Myerhoff
(1982) ‘Life History Among the Elderly: Performanaésibility and Re-Membering’ in Ruby,
J.(ed.)A Crack in the Mirror. Reflective perspectives imtiitopology. PhiladelphiaUniversity
of Pennsylvania Press
(1986) ‘Life not death in Venice; Its Second Lifed. Turner, V. & Bruner, E. (edsThe
Anthropology of Experiend@hicago: University of Illinois Press
Clifford Geertz
(1973)The Interpretation of CultureiNew York: Basic Books
(1983)Local Knowledge: Further Essays in Interpretive opology New York: Basic Books.
(2000)Available Light: Anthropological reflections on pdsophical topicsNew Jersey: Princeton
University Press.
Edward Bruner & Victor Turner
(1986)The Anthropology of Experiendéhicago: University of Illinois Press.
Renato Rosaldo
(1983)Culture and truth: the remaking of social analyd#assachusetts: Beacon Press

Post structuralist inquiry in philosophy
Michel Foucault
(1965)Madness and Civilisation: A History of Insanitytire Age of Reasohlew York: Random
House
(1973)The Birth of the Clinic: An Archaeology of Medi@#rception London: Tavistock
(1980)Power/Knowledge: Selected Interviews and Otheridgst New York: Pantheon Books
See also the series Essential Works of Foucau#t-1984. Paul Rabinow (series editor)
(1997)Ethics Paul Rabinow (ed). New York: The New Press
(1998)Aesthetics, Method and Epistemologgmes d. Faubion (ed) New York: The New Press
(2000)Power. James d. Faubion (ed) New York: The New Press

Other recommended books about the work of Michelchalt:

Technologies of the self: A seminar with Michel Eault

Martin, L., Gutman, . & Hutton, P. (eds) 1988: Mashusetts: University of Massachusetts Press
The Final Foucault

Bernauer, J & Rasmussen, D. (eds) 1988: CambrMbePress

Jacques Derrida

(1978)Writing and DifferenceChicago: University of Chicago Press.
Ricoeur Paul

(1984)Time and NarrativeChicago: University of Chicago Press.

Post structuralist feminist scholarship
Jana Sawicki
(1991)Disciplining Foucault: Feminism, Power and the Boblgw York: Routledge
Chris Weedon
(1987)Feminist Practice and Post Structuralist Theddxford: Basil Blackwell.
Sharon Welch
(1990)A Feminist Ethic of Risiinneapolis, MN: Fortress Press
Judith Butler
(1990)Gender Trouble: Feminism and the Subversion oftigerRoutledge. New York
(1993)Bodies That matter: On the Discursive Limits of, &outledge, New York
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Nonstructuralist psychologies
William James
(1892)Psychology: Brief coursé.ondon: Macmillan
Kenneth Gergen & Mary Gergen
(1984)Historical Social PsychologyHillsdale: Lawrence Erlbaum Assoc.
Russell Meares
(2000)Intimacy and Alienation: Memory, trauma and perddmeing.London: Routledge

Literary theory
Jerome Bruner
(1986)Actual Minds: Possible World€ambridge, MA: Harvard University Press
(1990)Acts of MeaningCambridge, MA: Harvard University Press
Gaston Bachelard
(1969)The Poetics of SpacBoston: Beacon Press
Griemas, A & Courtes, J
(1976) ‘The cognitive dimension of narrative disks®l. New Literary History 7: 433-447

Lev Vygotsky
Lev Vygotsky
(1999)Thought and Languag®evised and edited by Alex Kozulin. Cambridge: NHfiess

Critical psychology & discourse analysis
Dennis Fox and Isaac Prilleltensky, (Eds)
(1997)Critical Psychology: An Introductior.ondon: Sage Publications.
lan Parker, Eugenie Georgaca, David Harper, Terblateaughlin & Mark Stowell-Smith,
(1995)Deconstructing psychopathologyondon: Sage Publications
Erica Burman & lan Parker,
(1993)Discourse analytic research: Repertoires and regdinf textsLondon: Routledge.
James Paul Gee,
(1999)An introduction to discourse analysis: Theory arethd London: Routledge.

Other narrative/postmodern/constructivist therapies
Harlene Anderson
(1997)Conversation, language, and possibilities: a postero approach to therapyNew York:
Basic Books
Tom Andersen
(1990)The reflecting team: Dialogues and dialogues alwbalogues Broadstairs, Kent, UK:
Borgman
Johnella Bird
(2000)The Hearts NarrativeAuckland: Edge Press
(2004)Talk that SingsAuckland: Edge Press
Michael Hoyt (ed)
(1996)Constructive Therapies, VolumeNew York: Guilford Press
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